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Materials

ÅFor this presentation, please also reference the 

Planning Document Packet.

ÅThe Planning Document Packet includes the 

following 3 components:

ïTier 2-Strategic Instruction Planning Guide 

(pp. 2-7)

ïTier 2 Reading Action Plan (p. 8)

ïSample Observation/Self-Reflection Tools (pp. 

9-10).



Think, Pair, Share!
When implementing a Read Aloud (teacher reads aloud to 
students) with the whole class or when teaching core reading 
instruction, consider the following questions for your work with 
English language learners and students with low language and 
vocabulary skills.

ïHow do students with low language and vocabulary 
skills participate during Read Alouds? -- Actively? 
Semi-actively? Passively? At what level do they 
comprehend critical vocabulary and the text?

ïWho does most of the talking during Read 
Alouds/reading instruction? Teachers/Instructional 
Assistants or students? Why?

ïHow do you help students with emerging language 
and vocabulary knowledge access cognitively 
challenging content during Read Alouds/reading 
instruction? How do you help students deeply learn 
and expressively use new vocabulary?

ïWhat would a Tier 2 intervention look like?



Agenda

ÅContext

ïMeaning Differences

ïRead Aloud Project

ÅTier 2 Intervention Planning

ÅTier 2 Progress Monitoring

ÅWhat about Tier 3?

ïTake Away Assignment



General Context
Meaningful Differences
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Meaningful Differences

Children enter school with ñmeaningful 
differencesò in vocabulary knowledge 
(Hart & Risley, 1995).

What doesnôt matter: 

race/ethnicity, gender, birth order

What matters :

relative economic advantage
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By the time the children were 3 years old, parents

in less economically favored circumstances had said 
fewer different words in their cumulative monthly 
vocabularies than the children in the most economically 
advantaged families in the same period of time (Hart & 
Risley, 1995).

Cumulative Vocabulary

Children from professional families 1100 words

Children from working class families 700 words

Children from welfare families 500 words

Meaningful Differences
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Cumulative Experience

Words 
heard per 
hour 

Words 
heard in a 
100 - hour 
week

Words heard 
in a 5,200 -
hour year

4 years

Welfare

Working 
Class

Professional

616

1,251

2,153

62,000

125,000

215,000

3 million

6 million

11 million

13 million

26 million

45 million

Hart & Risley, 1995



12



13
(Hart & Risley, 1995)

Cumulative Experience

ÅIn an average 14-hour waking day,

a child spoken to 50 times will

hear 700 utterances.

ÅA child spoken to 800 times per hour

will hear more than 11,000 utterances.

ÅIn one year, that amounts to the

difference between exposure to

250 thousand utterances versus

4 million utterances.
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Why is Vocabulary Knowledge 
Important?

ÅImportance of vocabulary knowledge 
to school success, in general, and 
reading comprehension, in particular, is 
widely documented (Becker, 1977; 
Anderson & Nagy, 1991).

ÅThe National Research Council (1998) 
recently concluded that vocabulary 
development is a fundamental goal for 
students in the early grades.



Specific Context
The Read Aloud Project



Read Aloud Efficacy Studies
Å Year 1:
ïRead Aloud Efficacy (Pacific Northwest)
Å6 intervention and 6 comparison classrooms
Å225 students

Å Year 2:
ïRead Aloud Efficacy and Fidelity (Pacific Northwest)
Å12 intervention classrooms
Å237 students

ïSmall Group Enhancement Instruction (Booster Development Study)

Å Year 3:
ïRead Aloud Efficacy (D.C. Metropolitan Area)
Å20 intervention and 19 comparison classrooms
Å635 students

ïBooster Pilot Study (Pacific Northwest)
Å18 intervention classrooms
Å106 students

Å Year 4:
ïRead Aloud + Booster Efficacy (D. C. Metropolitan Area)
Å24 intervention classrooms
Å181 students

16
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Using Data 
to Determine Next Steps 
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Using Data 
to Determine Next Steps 
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Methodology
ÅPurpose: To investigate the impact of small group 
(ñBoosterò) instruction on the comprehension and 
vocabulary of first grade children identified with language 
and vocabulary deficits.

ÅDesign: 
ïExperimental Randomized Block Design
ÅBlocked on classroom.

ÅStudents were then paired and randomly assigned to intervention or 
comparison.

ÅSample:
ïSchools: 9 Title 1 schools across the Pacific Northwest in semi-

urban school districts.

ïClassrooms: 18 1st grade classrooms.

ïStudents: 106 students at risk on language pretest.
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Procedures

ÅStudents in both the intervention and 

comparison groups participated in 9-weeks of 

the whole class Read Aloud Curriculum.

ÅStudents in the intervention group received the 

Booster Intervention.

ïAdditional small group instruction for 20-minutes, 

2 x per week, during a 9-week implementation of the 

19-week Read Aloud Curriculum.

ÅStudents in the comparison group did not 

receive additional small group instruction.
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Whole Class Read Aloud Curriculum
Tier 1

Å9 science-based thematic units

ï19 weeks [Note: Booster study was implemented during the 

first 9 weeks of Read Aloud Curriculum implementation]

Å9 units and an introductory pre-unit 

ï2 weeks/unit 

ï2 related books/unit

Å1 narrative, 1 information

Å7 30-minute lessons/unit

ï3 lessons on the information book

ï4 lessons on the narrative book
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Small Group Booster Curriculum
Tier 2

ÅContent aligned with the Read Aloud 
Curriculumôs units and information texts.

ÅRelated information texts (researcher-developed 
ñBig Booksò) were used for Booster Read 
Alouds.

ÅInstruction included:
ïText-based discourse

ïBuilding background knowledge, vocabulary, and 
comprehension strategies (main idea and details)

ïDefinitional understanding and expressive language 
use were emphasized to promote depth of word 
knowledge
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Effect Sizes

ÅAn effect size of 1.00 means that the average 

child in one group scored at the 84th percentile 

of the other group's score distribution. 

ïIn general, the higher the effect size, the greater the 

difference between the two groups (Gall, Borg, & Gall, 

1996). 

ÅLarge: .80

ÅModerate: .30

ÅSmall: .10



Impact of Intervention

ÅIntervention effects were significant on two of 

the three measures: 

Vocabulary Knowledge* Effect Size =  0.67

Expository Retell* Effect Size = 0.57

ÅThe intervention did not have an impact on the 

Narrative Retell measure.
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Differences in Student Depth of 
Vocabulary Knowledge by Condition
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Break Out 
Discussion and Planning

ÅWhen thinking about potential Tier 2 

intervention planning, what are some 

features of your specific context? What 

does your school data tell you? What do 

you know from professional experience?



Formulating Specific and Coherent 
Evidence-based Recommendations

Å IES Practice Guide, 

What Works 

Clearinghouse: 

Assisting Students 

Struggling with 

Reading: Response to 

Intervention (RtI) and 

Multi-Tier Intervention in 

the Primary Grades.
ï http://ies.ed.gov/ncee/wwc/p

df/practiceguides/rti_reading

_pg_021809.pdf
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IES Practice Guide
Intervention Planning 
and Implementation



IES Practice Guide

ÅRecommendation 3:

ïProvide intensive, systematic instruction on 

up to three foundational reading skills in small 

groups to students who score below the 

benchmark on universal screening. Typically 

these groups meet between three and five 

times a week for 20-40 minutes (Tier 2).

ïLevel of evidence: Strong



Tier 2 Instruction

ÅSmall homogeneous groups ranging from 

3 to 4 students

ÅInstruction/curricula should address the 

ñbig ideasò of reading

ïmajor components of reading instruction: 

comprehension, fluency, phonemic 

awareness, phonics/word study, and 

vocabulary

ÅUse student scores on universal screening 

to determine areas of instruction



Tier 2 Instruction
ÅUse systematic instruction

ïBuilding skills gradually and introducing skills 

first in isolation and then integrating them with 

other skills

ÅUse explicit instruction

ïPromote high levels of teacher-student 

interaction, including frequent opportunities 

for student practice and comprehensible and 

specific feedback

ÅUse intensive instruction

ïSchedule instruction 3 to 5 times per week for 

20 to 40 minutes



Screening
ÅDIBELS Word Use Fluency, K-3:

http://dibels.uoregon.edu/

Tentatively, students in the lowest 20% of a school district 

using local norms should be considered at risk for poor 

language and reading outcomes, and those between the 

20th and 40th percentile should be considered at some 

risk.

ÅTest of Oral Language Development (TOLD) ïPrimary 

(3rd edition).

ïAll students in each classroom were screened at the start 

of the study to determine early language and vocabulary 

risk levels. 

ïThe ten lowest students in each classroom who scored 

below the 50th percentile on the Relational Vocabulary 

subtest of the TOLD were selected for the Booster 

intervention.

http://dibels.uoregon.edu/
http://dibels.uoregon.edu/


Break Out 
Discussion and Planning

ÅUse the Tier 2 ïStrategic Instruction Planning 

Guide to facilitate your discussion and/or 

planning (p. 2, Planning Documents).

ïDescribe a Tier 2 intervention that you will 

likely implement.

ïIf known, what students do you have in mind 

for this intervention (hypothesize)?

ïWhat screening tools will you use to help 

identify students for the Tier 2 intervention?

ïWho will be on the intervention planning and 

implementation team from your building?



How Should the Recommendation be 
Implemented?

Å(3.1) Use a curriculum that addresses the 

components of reading instruction 

(phonemic awareness, phonics, 

vocabulary, comprehension, and fluency) 

and relates to studentsô needs and 

developmental level.

IES Practice Guide: RtI Reading



Intervention Selection
ÅTier 2 interventions are sometimes called 

standard protocols because they take a 

ñone size fits allò or ñpre-packagedò 

approach to address foundational skills 

and strategies that are essential to 

learning to read.

ÅLook for programs that are either 

commercially available intervention 

curricula, commercially available 

supplemental curricula, or intervention 

programs. IES Practice Guide: RtI Reading



Intervention Selection

ÅPrograms should have demonstrated effectiveness 

(efficacy) through independent evaluations using 

rigorous experimental or quasi-experimental designs.

ïSee the What Works Clearing House reports for 

programs and practices for the ñbeginning readingò 

topic area

Åhttp://ies.ed.gov/ncee/wwc/reports/

ïSee Doing What Works for examples of research-

based practices (e.g., response to intervention in 

primary grade reading).

Åhttp://dww.ed.gov/

http://ies.ed.gov/ncee/wwc/reports/
http://dww.ed.gov/


Standards -Aligned
Å1.1 Learning to Read Independently

ïD. Read text using self-monitoring strategies

ïF. Understand the meaning of and use correctly new vocabulary

ïG. Demonstrate after reading understanding and interpretation of 

nonfiction text.

ÅRetell or summarize the major ideas

ÅConnect new information with ideas in the text to known information

Å1.2 Reading Critically in All Content Areas

ïRead and understand essential content of information texts and 

documents

Å1.6 Speaking and Listening

ïA. Listen to others

ïB. Listen to a selection of literature (fiction and/or fact)

ÅRetell a story

ïD. Contribute to discussions

ïE. Participate in small group discussions

ÅDeliver short reports (e.g., show and tell, field trip summary)



Core-Program Aligned
Tier 1 

Å9 Units (+ a pre Unit)
ï20 books total (2 books per unit)

Å7 Lessons in each Unit (2 lessons in pre Unit)
ï3 lessons with information text

ï4 lessons with narrative text

Å7 Lessons implemented across 2 weeks

ÅLessons are designed to take about 20 to 30-
minutes

ÅUnits/Lessons are thematic 



Thematic Units 

ÅUnit 1: MAMMALS

ïUnit 2: Bats

ïUnit 3: Elephants

ÅUnit 4: REPTILES

* Two weeks per unit (6 lessons)
* 1 Information text and 1 Narrative text 

per unit



Building Frameworks

ÅBefore-During-After

ÅText Structure

ïInformation Text

ïStory Text



ÅSet 
objectives for 
instruction

ÅIdentify and 
preteach 
difficult to read 
words

ÅPrime 
studentsô 
background 
knowledge

ÅChunk text

ÅStop 
periodically to 
ask students 
questions

ÅMap text 
structure

ÅModel 
ongoing 
comprehension 
monitoring

ÅStrategic 
integration of 
comprehension 
instruction

ÅPlanned 
review

ÅAssessment 
of studentsô 
understanding 
(Retelling)

Before 
Reading

During 
Reading

After
Reading

General Framework for Teaching Comprehension



Information Text Structure
ÅMany structures (e.g., sequence, 

compare/contrast, problem/solution).

ÅGives information, explains, clarifies, 

defines.

ÅTeaches, reveals, informs, or amplifies the 

readerôs understanding.



What are Some Types of 
Organizational Frames?

ÅDescriptive

ÅEnumerative

ÅCause/Effect

ÅCompare/Contrast

ÅProblem/Solution

ÅReaction

Å K-W-L with common questions
ïWhat you think you KNOW

ïWhat you WANT to Learn

ïWhat you LEARNED

(Ogle, 1986)



K-W-L

What You 
Think You 

Know

What You 
W ant to 

Know

What You 
Learned

"

KWL Chart



Curriculum Example
ÅK-W-L with focus questions

ïGeneral Animals
ÅWhat is a reptile? (What makes a reptile a reptile?)

ÅWhat are some types of reptiles?

ïSpecific Animals
ÅWhat does it look like?

ÅWhat does it eat?



Before Reading Routines
Å Introduce the Text 
ïTitle, author, illustrator

ÅSet the Purpose
ïStorybook- to entertain 

ï Information- to learn

ÅPredict (S) / Prime Background (I ïKWL)

Å Introduce Critical Vocabulary 
ï (e.g., if vocabulary word is part of book title)

ÅMake Connections
ï (text to text, text to self, text to world)

ÅProvide a Focus for Reading
ïStory Focus Questions (S)

ïKWL Focus Questions (I)

ÅPrompt Self-Monitoring



During Reading Routines

ÅRead the Text with Pauses for Clarification

ÅDiscuss and Clarify Text Related to the Focus 

Questions (e.g., story elements chart or KWL chart) 

ÅMake and Confirm Predictions (S) / Text Features (I)

ÅDiscuss Vocabulary

ÅMaking Connections (text to text, text to self, text to world)

ÅAsk Different Types/Levels of Questions

ÅMake Inferences

ÅPrompt Self-Monitoring



After Reading Routines

ÅPersonal Response (S)

ÅModel/Guide Students to Complete 
Part/All of Retell Sheets

ÅModel/Practice Partial/Full Retell

ÅStudent Retell Practice (ñBook Clubò 
Partners)

ÅReview Vocabulary

ïDeep Processing

ïStudent Generated Examples



K-W-L

What You 
Think You 

Know

What You 
W ant to 

Know

What You 
Learned

"

KWL Chart

What type of 

animals are bats?

What do bats look 

like?

What do bats eat?

Do bats drink 

human blood?

How do bats see at 

night?

-Bats are mammals. 

They have lungs and 

hair on their bodies. 

They are warm 

blooded.

-Bats eat different 

kinds of food. Some 

bats eat insects. 

Others only eat fruit.

-Bats do not drink 

human blood.

-Bats have large 

wings, small bodies, 

and light-weight bones.
What bats 

look like.











Break Out 
Discussion and Planning

ÅUse the Tier 2 ïStrategic Instruction 

Planning Guide to facilitate your 

discussion and/or planning (pp. 2-4), 

Planning Documents).

ïConsider standards- and core-alignment. 

What instructional skills or components 

should be reinforced?

ïFor a Tier 2 student participating in your 

intervention, what will their participation in the 

core (Tier 1) look like?



Intervention Selection
ÅPrograms should focus on the core 

components (ñbig ideasò) and foundational 

skills of reading.

ÅAn intervention curriculum that covers 5 or 

6 skills per day may not provide the 

intensity necessary to improve instruction.

IES Practice Guide: RtI Reading

. . .the WHAT of instruction



Changing Emphasis of Big Ideas

Comprehension

Vocabulary

Automaticity and 
Fluency with the 
Code

Alphabetic 

Principle

Phonological 

Awareness

321K

Listening

Reading

Listening
Reading

Multisyllables
Letter Sounds & 
Combinations

56



Foundational Reading Skills: K -2
Grade Skill

Kindergarten ÅPhonemic awareness

ÅLetter sounds

ÅListening comprehension

ÅVocabulary development

Grade 1 ÅPhonemic awareness

ÅPhonics

ÅFluency (high frequency words)

ÅFluency with connected text 

(second half of the year)

ÅVocabulary

ÅComprehension

Grade 2
ÅPhonics

ÅFluency with connected text

ÅVocabulary 

ÅComprehension

(IES RtI Practice Guide)



Focusing on Foundational Skills

ÅComprehension-related programs should 

address:

ïLiteral comprehension

ïRetelling and summarizing

ïListening comprehension strategies

ïSpelling

ïExpressive writing

ïRead alouds



Small Group Booster Curriculum
Tier 2

ÅCore Components/Big Ideas of Reading

ïVocabulary

ïComprehension

ÅFundamental Skills

ïListening comprehension

ÅMain idea identification

ïVocabulary

ïExpressive language use



What should Booster instruction do?
ÅIncrease student content knowledge and 

understanding.

ÅIncrease the amount of student talk during small group 
instruction.

ÅIncrease cognitively challenging talk during small 
group instruction.

ÅIncrease student word knowledge and expressive 
vocabulary.

ÅIncrease student participation and motivation during 
classroom Read Aloud time.

ÅOverall, use Read Alouds and instructional 
conversations to enhance and deepen studentsô 
understanding about the text and increase expressive 
vocabulary. 60



What is the structure of instruction?

ÅDesigned flexibly to pre-teach, enhance, and 
review.

ÅUses text-based discourse to promote 
vocabulary and comprehension (Gersten et al., 2001; 

Pressley & McCormick, 1995; Wilkinson & Silliman, 2000).

ïInformation text structure is used as a 
framework for interactive ñinstructional 
conversationsò (Goldenberg, 1992, 1993; Saunders & 

Goldenberg, 1999) to help students learn expository 
content, comprehension strategies, and critical 
content-related vocabulary.

61



What is the structure of instruction?

Å4 units (+ a pre-unit)

ï4 Read Aloud Big Books (1 information 
book/unit) linked thematically to content 
from the whole class Read Aloud 
Curriculum

Å2 weeks/unit

Å4 lessons/unit

Å4 lessons implemented across 2 weeks

ÅApproximately 20-minutes/lesson 
62



What are the instructional routines?
Lesson 1

ÅBuilding/Priming Background Knowledge
ïWhat do you know about?. . .

ïGroup discussion

ÅIn-Depth Vocabulary Discussion
ïSay and repeat the word

ïSay and repeat the definition

ïGive an example 

ïAsk follow-up questions (e.g., Is this an example 
of________?, Why?, How do you know?)

ïUse word in super-sentence

ïRepeat word again

ÅPreview Read Aloud Big Book



ÅVocabulary Catch-up
ïReview words from previous day

ï Introduce new words using slightly shorter routine:
ÅSay and repeat the word

ÅSay and repeat the definition

ÅGive an example 

ÅAsk follow-up questions (e.g., Is this an example of________?, 
Why?, How do you know?)

ÅRepeat word again

ÅMain Idea Notes Sheet with Focus Questions
ïReview focus questions and how to use ñplacementò for 

notetaking

ÅBig Book Read Aloud/Reading Detectives
ïRead Aloud

ïPause, discuss, write notes that address focus questions

What are the instructional routines?
Lesson 2



ÅQuick Review

ïBrief review of Main Idea Notes and Focus Questions

ÅBig Book Read Aloud/Reading Detectives

ïContinue Read Aloud

ïPauses with text-based discussions

ÅVocabulary Fun

ïPlay vocabulary review game (or, repeat In-depth 

Vocabulary Discussion from Day 1 if needed)

ïGAMES: 20 Questions, Deal or No Deal, etc.

What are the instructional routines?
Lesson 3



ÅAnimal Classification 
ïSort animal photos based on characteristics. Place on display 

board.

ïDiscuss/apply characteristics to determine where current animal 
fits within classification schema.

ïTake turns finding/discussing other examples.

ÅTraffic Light Review and Preview
ïGreen Light: Go! Quickly brainstorm everything that was learned.

ïYellow Light: Slow Down and Think: Identify one or two of the 
most interesting facts.

ïRed Light: Stop and Get Ready: Show students a picture 
representing the next topic. Ask students to tell one thing they 
think they know about the next animal.

What are the instructional routines?
Lesson 4



Break Out 
Discussion and Planning

ÅUse the Tier 2 ïStrategic Instruction 

Planning Guide to facilitate your 

discussion and/or planning (p. 4, Planning 

Documents).

ïWhat reading components/big ideas does 

your intervention address?

ïWhat foundational skills will be addressed?

ïDiscuss/note any structural, pacing, routines, 

and/or scope and sequence features of the 

intervention.



How Should the Recommendation be 
Implemented?

Å(2) Implement the program 3 to 5 times a 

week, for approximately 20 to 40-minutes.

IES Practice Guide: RtI Reading

Intensity



Intervention Implementation

ÅImplement for at least 5-weeks to discern 

which students may need further 

intervention. After 5-weeks, some students 

may have caught up.

ÅSessions can range based on grade level 

(e.g., 20 to 30 minutes for kindergarten)

ÅSome descriptive evidence suggests that 

time spent on each area of instruction 

might be more important than total 

instructional time. IES Practice Guide: RtI Reading



Small Group Booster Curriculum
Tier 2

ÅImplemented for 20-minutes, two times per 

week, concurrently with the eight-week 

implementation of the whole class Read 

Aloud Curriculum (Tier 1).



How Should the Recommendation be 
Implemented?

Å(3) Build skills gradually and provide a 

high level of teacher-student interaction 

with opportunities for practice and 

feedback.

IES Practice Guide: RtI Reading

Systematic 

and 

Explicit



Systematic Instruction

ÅBuild skills gradually

ïIntroduce skills in isolation and then by 

integrating them with other skills

ÅProvide clear, corrective feedback

ÅIncorporate cumulative review

. . .the HOW of instruction



Explicit Instruction

ÅPromote high levels of teacher-student 

interaction

ÅEnsure frequent opportunities for students 

to respond and practice

ÅUse instructional models and think-alouds 

(stop, reflect, and formulate and 

explanation of the thinking process)

. . .the HOW of instruction



How do I do that in the 
Tier 2 Booster? 

Increase Content Knowledge 
and Understanding

74



Information Text Structure
ÅThough there are many structures (e.g., 

sequence, compare/contrast, 

problem/solution), information text always 

gives information, explains, clarifies, 

defines. It teaches, reveals, informs, or 

amplifies the readerôs understanding.

ÅYou learn from information text!



Curriculum Example
ÅFocus questions to help students learn 

main ideas. . .

ïGeneral Animals
ÅWhat is a reptile? (What makes a reptile a reptile?)

ÅWhat are some types of reptiles?

ïSpecific Animals
ÅWhat does it look like?

ÅWhat does it eat?

ÅFocus questions used to anchor Big Book 
Read Alouds, Main Idea Note Taking 
(ñPlacementò), and Animal Classification.



Things to Remember

Increasing Content Knowledge and Understanding

ÅIncorporate talk about ñwhat good readers do.ò 
ïFor example: ñWhy is it important to flip through a book before 

we read it? Why will looking at the table of contents helps us tell 
what the book will be about?ò

ÅExplicitly make connections to student participation in 
the whole class Read Aloud curriculum.

ÅWhen reading the Read Aloud Big Book, pause to 
summarize and clarify content.

ÅUtilize text-structure as the anchor for discussion.

ÅUse focus questions!

ÅMaintain engaging lesson pace.
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How do I do that in the 
Tier 2 Booster? 

Increase Student Talk

78
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Plan How to Manage Small Group 
Talk Behavior

ÅTo build instructional efficiency and 

save time:

ïEstablish talk signals 

ïModel, practice, and review signals 

ïKeep the language simple and explicit (e.g., 

ñEvery time you hear a vocabulary word, put 

your thumbs up.ò)



Use Verbal Group Responses

ÅT: The word is carnivore. Say carnivore with me. 

ÅT/S: carnivore

ÅT: Your turn to say carnivore.

ÅS: carnivore

OR

ÅT: Carnivore. Carnivore is an animal that eats 

meat. . .an animal that eats meat. What is a 

carnivore?

ÅS: . . .An animal that eats meat.



Use Nonverbal Group Responses

OR



Hand Motions and Signing



Hand Motions and Signing


